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AN EXAMINATION WAS MADE OF THFE TEACHERS' FART IN THE
DEVELOFMENTAL TASKS OF CHILDREN IN ADOPTING AND MAINTAININC A
SEX-ROLE THAT WILL HELP THEM REACH A SENSE OF REAL IDENTITY.
ANSWERS WERE SOUGHT FOR TWO QUESTIONS--(1) DO TEACHERS REACT
DIFFERENTLY TO BOYS AND GIRLS, AND (2) IF SO, WHAT EFFECT MAY
THIS HAVE ON THE INTELLECTUAL AND SOCIAL DEVELOFPMENT OF THE
BOYS AND GIRLS CONCERNED. A QUESTIONNAIRE USED TO OBTAIN
TEACHERS OPINIONS ON WHETHER THEY BEHAVE DIFFERENTLY WHEN
INTERACTING WITH BOYS OR WITH GIRLS REVEALED THAT (1) ABOUT
HALF OF THE SAMPLE, BOTH MEN AND WOWMEN, FELT THEY DID MAKE
SOME DIFFERENTIATION AND (2) A MAJORITY DID NOT THINK THEIR
TEACHING AIMS DIFFERED FOR BOYS OR GIRLS. THE AUTHORS ALSO
PRESENTEC FINDINGS FROM A SURVEY OF LITERATURE UNDER THE
HEADINGS OF (1) DIRECT MEASURES OF TEACHER BEHAVICR WITH
RESPECT TO SEX OF CHILD, (2) INDIRECT MEASURES (SUBJECTIVE
REPORT, GRADES, SATISFACTION MEASURES), AND (3) TEACHER
BEHAVIOR IN RELATION TO SEX OF 1EACKI.R IN EACH OF THESE
AREAS EVIDENCE WAS FOUND SHOWING SEX DIFFERENCES IN BEHAVIOR.
SEX OF CHILD WAS FOUMD TO BE MORE INMFORTANT THAN SEX OF
TEACHER IN THE FINDINGS. THIS WAS ESPECIALLY TRUE IN THE
ASSIGNMENT OF GRAPDES. GIRLS RECEIVED HIGHER GRADES THAN BOYS,
BUT THIS WAS NOT MORE TRUE WHEN A CHILD HAD A MALE TEACHER
RATHER THAN A FEMALE. IN PRESENTING THEIR CONCLUSICONS, THE
AUTHORS SUGGESTED THAT MAXIMUM INTELLECTUAL FUNCTIOMING MAY
BE ACHIEVED BY GIVING GREATER EMFHASIS TO DEVELOPING
SENSITIVITY AND RESPONSIVENESS IN BOYS, AND TO TEACHING GIRLS
TO BE TOUGHER IN THEIR THINKING AND TO HAVE MORE COMFIDENCE
IN THEIR ABILITY TO SCOLVE FROBLEMS. ONE COMFLICATION CITED IN
ACHIEVING THIS GOAL WAS A LACK OF CERTAINTY CGF THE EFFECTS ON
CHILDREN OF SPECIFIED TEACHER BEHAVIORS. (AL)
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TEA@E!EBS” EINTRRACTIORS WYITH g__oxs AXKD Wit GIRLS
RPauline 5., Sears snd David H. Feldmant

Elomentary schools in this country have long
besn coeducational. There is :uppéud to be
equal educational opportunity for every chkild, .
whather fast or slow leasrning, boy or girl.
Furthermore, one of the developmental tasks
facing children of this age 1s the adoption and
maintenance of 2 sex role which will halp them
eventually to reach a senase of real identity.
Qur problem in this paper is to look at the

teacher's part in thess tasks. Do teachars react

" to boys snd to girls differently, and if so,

what effect may this have on the intallectual
and soclal develoiment of the boys and girle
concerned? . 7‘

We startad this work by praparing a small
quascionnaire asking for teachers' opinions on
whether they did, or should, bshave differently
wvhen interscting with boys or with girls., About
hal? of our sample, both men and women felt that
thay did meke some differentiation. However, a
majority did not think that the ains of their
teaching diffexr for boys and for girls, nor that
specific techniques of approval and disapprovzii

ara more affective with one sex than with the
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other. A logical next step would be to observe

these tcachers in the classroom to see vwhether
their behavior agrees with their opinions. The
next sectien presents studies involving actual
classroon obsarvation of various samples of

clenantary teacheras.

% Pguline S. Sears is Prolessor of Rducation;
David H. Peldmen is Research Assistant; both at
the Stanford Center for Research and Development
in Teaching. 7he research and development re-
ported herein was performed pursuant to a con-
tract with ths United States Departwent of
Health, Education, and Welfare, Office of
Xducation, vnder the provisions ef the Cooper-
ative Research Program.

Teacher bahavier with raspact to sex of child
What we actually know about teacher behavior

in this regard is not really great. The monuwan~-

1 jists 73

tal Handbook of Ressarch on Taaching
references repoxting uuuui;-nt. of teach»r
classzoon behavior by systematic observation.
Wet one of these studies, it appears, repor: to
whom (boy or girl) the teacher was dirzcting the

kind ©f behavior ebserxved.

1. GCage, M.L. Bandbook of Research on Teaching.
Chicago: Rand McMally and Cowpany, 1963. 1172 pp.
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There are several studies testing the hypoth-
esis that boys receive & larger nuaber of dis-
approval contacts from their teachers than girls
do. The earliest of thesc, by Meyer and
'thonpconz vas carried out by time sample obser-
vation spread over sn entiie schoel year. Three
6th grade classrooms, 1l taught by women
teachers, were usad. Iq sach classroom, the
boys received significantly wore disapproval, er
biame, thon the girls. Interestingly enough,
boys also received more praiss and/or approval
than the girls although this difference was
significsnt in only one classxoom. The authors
suggest that the teachers were respomuding by
counter-aggrassion to the greater expression of
classroom aggression by the boys. Possibly in
also praising the boys more the teachers were
attempting to reianforce any positive behavior
the boys wight show; or perhaps this reflects
guilt on the teacher's part over her own

scolding.

2. Meysr, William J. and Thowpson, George .
Tescher Interactfiuns With Boys as Contrasted With
Cirls. In Raymond G, Kuhlwns and George G. .
Thompson (Kds.) Paycholegical Studies of Numan
Development, Wew York: Appleton-Century Crofts,
1963. pp. 510~518.
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A larger study by Spaulding?. uuing,ZI fourth
and wixth grade classrcoms (13 mun, 8 women
tguchau) produced similar results on disapproval.
But these teachers interscted more with boys than
with girls on every one of the £op¥ nejor cate-
gories of t:uéhing‘ bshavior: approval, instruc-
tion, and listculng to the child, as well as on
disapproval, Thus it appears that boys receive
more of the teacher's active attention than girle.
Is this because they demand more attention from
the teacher than the more passive, dependent
girls? Informal obssrvations in .clmcury
classrooms have suggested that boys in upparx -
elementary grades participate more than girls in
classroom discussion, making more statements and
asking more quastions. Perhaps in sons senss
their indspendent talk pushes the tescher to
respond to them.

Yurthar light on the disapproval quastion is
shed by Spaulding's breakdown as to how, and for
what, the disapproval was convaysd. Seven cate-
gories were devised for tha aspect of behavior

3. Spaulding, Robert L. Achievemnt,
Creativity, and Self-Concept Correlates of Teacher-

Pupil 'rtanucum in Elementary Schools. U.S.

Department of Health, Kducation and Welfaxe

Cooperative Resssrch Project Wo. 1352, 1963, 126 pp.
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disapproved: vielation ef rules, personal
qunlig;aa of child, theughtlessness, task mech-
anics, lack of knowledge or skill, lack of atten-
tion, poor housekoeping. Lack of attention was
the most frequent csuse for disapproval: around
40% for both Hoys and girls. But snother 40%
of the total disapproval received by' the éirlu
was for latk of knowledge or skill ('¥o, Mary,
not 24:"). Whlﬁu when the boys were dis-
aéprowd, only 26% of the time was it for this.
As expscted, boys considerably axcesded girls
in the frequancy of disspproval for violation
of rules: boys, 17%; girls, 9%. Thase differ~
ences were significent.

Another differance appcared in the tone of
voice wsad for disapproval. Teachexs critici-
zing a boy were mu 1ikely to use a hersh or
angry tona; criticism of girls was more 1ikely to
be conveyed in & noxmal voice. Jackson's recent
work& (parsqml commrication) divides teacher

jnteractisn with children into thres catsgories:

4. Jackson, Philip W. Personal Commmnication,

1966.
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iastructional, msnagerial, and control or pro-
hibitory. Sixth grade boys, according to these
results, get into at least eight times wmore
trouble than girls on the last two categories.
Probably they &n 2 wore difficult time then
gils in adjusting to the institutionszi aspects
of the classroom, hut alternatively it is
possible that much of the "trouble" teachcs at
lecst comt of the boys that they ean creste some
interesting effects in the classroem by indepen~
dence of the teacher.

If these vesults are typical for elementary
clasgrocns geverally, what should we oﬁ:pqcc the
sociel learnings of boys and girla toc be u thay
go threugh meny hours of interaction with teachexs
during their elementary years? One conssquenco
might be & cumulative incresse in independent,
autonomous behavior by boys as they are dis-
approved, praised, listened to, and taughi: nore
activaly by the teacher. Another might be a
lowering of sslf-sstesm gensrally for girls as

they receive lese attention and gye ¢x1£1¢13¢d

more for their lack of knowledge and skill. In
fact, the Bun"' study found bright girls of 5th

5. Ssars, Pauline Snedisn. Iha Kffect of Clasc-
room Conditions on the Strangth of Achievement

Motive and Work Output on Elsmentary School Child:on.
U.S. Department of Nealth, Kdlucation sand Welfare

Cooperative Research Project lVo. OX-873, 1963, 31lpp.

-
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sad 6th grade to be significantly lower than
boys of the sawe intelligence in their cwn self-
concepts of ments} ability. Of course, there arc
a nunber of rival explanstions possible for this
finding.

A fourth study of tescher :lntauéticm with
boys enit girls was done by Lippitt md Gold®.,
Cenerally teschers made wore uumﬂ;tmv renaris
to girls and more criticsl rewarks to boys.
When the children were divided as to whether
thiey were judged high or low on gocial power
{the ability to et other children to follow)
howaver, strikicg sex differsnces ewergid in tho
low social power grosps: teschers were much more
supportive (and lf.fn critical) of low power
girls than of Jow power boys.

Jndirect meagares of teacher bcluu_ or with

i

respact to sex of child

Direct obusrvation of teachsr behavior is
obvious/y the clearest indication of what is
actusl'y going on in the way of teacher-pupil

interiction. However, we caa make some

6. Lippitt, R. snd Gold, M. Classrcom Socilal

8:ructurs as a Mental Health Problem. Journal
sf Social Issues 13: 40-50; lst quarter 1959,
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infexences about bahavior from indirect measures:
teachers' reports of students' behavior, theis
ideas on the kind of child who gives tham the
most satisfaction, grading pructices, end percep-
tiong by the students themselves of tesachar
behavior. o

Tbrranca7'a-k¢d 8 large nwobex of teachers to
describe incidents in which they baslieved they
h2éd revarded creative behavior in the ciassroom,
Rawards were thought to consist of such behavior
as: being respsctful of the unususl quescions mad
ideas of children, providing for periods of non-
evaluated practice, helping children %o oee tha
consequences of their idoas, Of 224 incidents
reported, 172 mentionsd sex ?f the child; 74%
described such rewaxde as going to boys, 27% to
girls. Torrance concludes that this xatic is
only fair, since other evideace suggestc that
girls roceive more rewards than boys for confor-
ning school behavior. One wonders 1f girls
receive the implicit message that crestive think-

ing is for boys, conformity for girls.

7. Torrsnce, E.P. Guiding Creative Talent,
Englewood Cliffs, Mew Jeriey; Prentica-Hall, 1962,
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Torrance also reports two separate but ideati-
cal studfes in which boys and girls ware cbserved
as they experimented with science toys and gava
idess g9 to how they might be used, Thc first
study showad boys to have many more gool idaas
than girls. This finding startled Torxince, who
diseusoad with the teachers amd parents involved
the pcsatbility of misplaced emphasis on sex
roles during the early years, with consaquent
jaterference in the development of potentisli-
ties.

The following year the project was ropeated
with a new group of students. This time the givie
cape up vather strikingly, demonstrating and ex-
plaininz as wany ideas as the boys according to
observer recording. However, the child subjects
wera also esked whe in the group contxibuted tio
best ideas, and on this evaluation, both ysar.,
the contributions of boys were aesn by tho
children to be much better than thoss of girls.
Of course, it 1s possible that this occuzred
becauss the subject matter used was scionce,
vhich may be thought to be a “masculine® field.
It would be interesting to see 1f the cams resvlt

would occeur 1f composing poems were the task.
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Grades and Acbjgmnt. Although the avidens: ia

by no means conclusive, there seems to be a

trend toward differences in grading sad evalua-

tion in zm‘i of girls, even though there is a
contrasting .tunﬂ fndicating that \.boyg achisve
at least as well as girls. HMost of the reseazch
in ihe ar;a qf ‘g‘ra'ding practices has been foeuosd
on the uéoidary school, so we aré not {ree to
assert that the same trends would‘ be found at
the elementary level. However, many of the sam:
classroom conditions exist at both levels, and
whet small data there are point in the sane
directions as thcs'e. of the ugmam ichool.
studies.

Thexe are six possible combinations of

teachers and students which could be studied for

.

sex differences in grading and achievemeat.

Thege possibilities are: single sex classas with

nale or female teachers, or mixed claszesz with

male or female teachers.
Of these six possibilities, only mixad
classes are commonly found in l:he United Stataa.

However, a comparative study of twelve countrieg
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(Husen, ‘morscen. to be published in Decmabsr,
1966 ) shows differences in interest and
achievement in uthmticn between boys au’d
girle téught in single-sex, as opposed to coed-

| ucatiqnal ‘gchools. This study ands that bb&z "
do ba‘tter than girls in math in both kindg of
schools, but especially in ccuntries wilth a
large 'propprt!.on of single-sex schools, (Belguim
snd Franece).

At least two thinge must be kept in mind with
regard to the above study: it is 2 study of
achievement on a standardized test, rot grades:
and, it is of mathemstics achievement ainong
junior Mgh scheol and high school children. 2
would first have to compare achievement with
grades, and then run the entire study for elemen~
tary school children in order to spesk with
authority about sex differances at thic icovel.
This study does, however, include all 6 poesidie
conbinations of teachers and pupils; other

studies are less conpletes.

8. Husén, Thorsten, et al. A Comparative Study
of Outcomes of Mathematics Instruction in Iwelve

gduntru « Rew York: Wiley, 1966.
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Two such less complate studies (Carter, 9.9529
and Hangon, 195910) which are cited by Vaetjen
aad Grambs (1963)11 corroborate Hussn's findingo,
snd to en extent, axpand them. Corter tested
schievement versus grades in beginning algebra,
hoiding IQ constant. Ai.though the dilferences in
uﬁievmnt -altghtly favor boya.' their grzdes
were aigniﬂmtlylmr. As in Hugen's study,,
the sex of ‘the teacher was not as important &o
the sex of the child. All of the claases in this
sazple vere mixed classes with malé oz fzmale
teacherp. It would be interesting to sz if the
digserepancy betwazen grades and achieveament would

hold true for Husen's cross-cultural dats as well.

9. Carter, R.S5. How Invalid are Marits Assigrad
by Teachers? Journal of Educational Psycholony
43: 218-228; April 1952. ’

10. Hanson, E.M. Do Boys Get a Squave Deal
in School? Edueation 69: 597-598; May 1959.
11. WVWastjen, Walter B. and Grawbs, Jesn D.

Sex Differences: A Case of Educational FEvansion?

Teachers College Record 65: 261-271; Dec. 1963.
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Banson's study included both primary and

| secondary levels of students, but it wzs done 20
years ago. Be found that & much larger parcen-
tage of tha boys in his sample (M=3000) received
A or B grades on an achievemant teoat thon ve-
coived A or B grades from their teachews (685
versusz 29%). |

Coleman's M (1961, pp. 252-253) dats for
adolescents agree with the rbove Zindings,
Coleman also shows that girls' gradss vary leso
than boys', presumably because secisl jressuezoc
affact the sesas differcntly.

Thug, from the limited evidenca wa hevs, it
geens that girls are given higher gradcs than
boys, despite the fact that boys achieve ai
iszst as well as girls, and, in sone czoes,
better.

What Kind of Child Gives a Teachar wost
Satisfaction?

1t scems likely that the childzan the teachor
likes best ave those vhose talents and bohavior
zct to facifitste the teacher's cwn saizfactiono

12

in his teaching. With this in mind, Scars™ ™ agked

12. Colemsn, Janes. The Adolescent Society.

¥ew York: The Frec Press, 1961, 329 pp.

13. S8ocars, Pauliine 8. op. __c‘!..so
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& group of elementary teachiers to vate each child
iz his class as to how much the tescher cnjoyad
having hinm in the group. S8ince there were avali-
able & number of pcraml,ity' and ability measurcs
on the children, one can get a conboslte pletuza
of vhat kind of & child it 1e that the teacher
likes té tuch. Soms interesting differunces
emorged as to the kind of boy and the kind of
girl nost enjoyed by tha teacher. For am:;
analysis, the children weve divided into abilicy
groupe as well as by gex, so results sppecr for
the bright and less bright (average sbiiity)
boys end the same for the girls.. | |
Bright boyé irc 1ilied by the teacker 1% they
are friendly and sgelf-sufficient. Quitc diffeu-
ent corralites appear in the boys of avevzge
ability vhom the teacher ukcq. Fore thoe
teacher welcomes affilistive, dependent motiva-
tion, good feelings of conﬂdcnqe. and so0lid
work habits. Xf the Loy has only awersze shility,
thase characteristics may pcmi: tha maximen
influcuce by the tescher. Indepsnisnce 1s not:
so much desired for these boys. And for gixlpe-
teachars' values appesr mat with good student,
friendly bebavior. Work hzbits shculd te good in
the girl of average ability, but are not so frpor-
ganc for the bright girl. RKaephssis is on
friondly, agressbie qualities for both groups

of girlse.
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Perceptions of students. Making systematic ab-
servations of teacher-child inmteraction zequizos
hours of time in the clacsroom by cutside obser-
vers. Several studies have avoided thiz by using
the children, who are present in the clasexoos
anyhow, as the "cﬁumrg".

ib study,

For exampls, in Meyer and Thompson's
children ware asked to nominnte & Zellow class
nexbers for a number of situations in wizich
children receive approval or disappreval from
theixr teacher for some behavior. The rasults
were analyzed separately for responses sivan By
boys and by girls. Highly significant dfififercue
cas appeared. Both boys and girls belicve that
boys receive more disapproval than girls do.
Thare were no sex differences in their beliefs
vnbout the teacher's distribution of praice.

Mee11l?

obtained first grade children's
ratings on teacher behavior to boys and giris

in resding groups. The children's percaptions
were that boys had fower opportunities than giviz
to respond, and raceived wmore negative coumenio

on their perforaances.

14. Meyer and Thompson, op. cit.
15. McWeil, John D. Programed Instructiocn Vomxcuo
Usual Classroom Procedures in Teaching Boys to Io0i,

Azarican Education Research Journal 1: 113-120;
Maxch 1964.
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Davidgon and !.lmg"6

had boys and girils respond
to an adjective check list containing favercbic
(e.g., "generous") and unfavorable (e.g., "a
sloppy woxker") traits. Once the chiidven did
this in answer to the instructicn "My teacher
thinks I am ..:.'." aad once in terms of "I think I
am ..." Girle balieved tha teacher thought of
them wmere tamably than boys did.

However, for all the children there vas a
atrong pesitive relation betwaen how favorably
they balieved the teacher saw then and how
favorably thsy viewsd themselves. Thisz may indi-
cate a response set toward optimism or pagsimicn
ag the childran filled out both forms, or it mey
show that at slemsentary level, childzon's owm
self-concepts are considerably influsnced by
their 1deas of how that "significent otkox", tho
teacher, feals about them. According to Cole-
nan". tha teacher i» not a very signfificant
influence, apart from the imstructionol wole, 1t
bigh school lewal. But it seems 1ikely cthat for
younger children, parhaps particularly young
pirls, the influence is mora profound.

*

16. Davidson, N.N. and Lang, G. Childzan‘s

Perceptions of Theix Teachers' Feslings %Yowerd
Them Related to Self-Perception, 3chool Achieve-
ment and Behavior. Journal of Experimentsl Educ:-

tion 29: 107-118; December 1960.
17. Colenan, Jamnes, op. mn




Teachar bchav:l_or in_relation to sex of iesche:

There have baan periodiec comploints chet ¢ho
elexentexy school 10 2 faminized organizacion in
which young boys lLack masculine models for gosi

3‘&9 in en Ingone

aczdznic achievexcnt. Thus Ksgan

fous expexriwent, found second grade chiléren o

view conmon cbjects 4in the classroom (bleckboowd,

book, page of arithmatic, school dcak) e =morxo

cleariy associated with femininity than musculivdey.
But cupp” found no differencas in Fell-Spring

achievanent gaine of £1fth grade boys stuéying:

with men or with women teachers. This was &

largs ctudy: ower 600 boys with 28 women snd 17

mon teechers. Ilnao’n. working with ths Intarn:-

tional pample of 13 year olds previcusly nwn~

tioned, found amthematics perforwiuce superlo:

in students taught by wmen, but this differsnes

disappeazed vhen relatsd variables wera tckon dne

to account.

18. Xagan, Jerome. The Child's Sex lele
Clussification of School Objects. Child Davelop-

want 35: 1051-1056; Dscowber 1964,

19. Clapp, Rufus C. The Relationship of
Teachar Sex to Fifth Grade Boys Achisversnt Gaivg
and Acticwdes Towsrd School. Unpubiishcd Xd.B,

dissertation, Stanford Univexsity, 1966,
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study of tescher characteristics
involved a2 nationsl sampie of over 1400 ela-
mentary teachers, of vhom 86% were wxmenr. Diifer-
ences batwesn the sexes in personai-social char-
acteristics wera as follows: men ware loss zespon-
sible and businoseolilke in classroea bghavior, moza
favorable toxazd demccratic clasercom practileos.
wore inclined towszd permisaive, child-cemtecrad
educational viawpoints, and more ssotionslily
stable than women.

Ona suspects that the last word on thic aub-
ject has not besn ssid, It is likcly that zelce-
tion of man teachers at tha elsmentary ievel pro-
ceads zecording to somsvhat diffsrvent rulee thcn
selection of woman, reaulting in oomples which
are not woally ccuparable on dimexcions other
than that of sax. Yet to be carried ou: is the
erucial experiment of teacking primery children
by squsl nusbars of enthusiastic and taientod
men, as well as vwomen.

Achieving Mexiwwm Iutellectual Punctloiog.
Other articles in this issue have prasented evic

dence on sex diffexences in children, scue of

20, Ryans, D.¢. Characteristics of Teachars.
Washington, D.C.: American Council on Kducation,
1960. 398 BP.
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vhich may ba fnnata. The suthors of this articie
suggest that social Jearning of sex roles is also
important. It is 1ikely that parents, mninly
unconsciously, start ths process of teaching "“scx
roles", amd' that teachers, also without being
fully avere of whnt they are doing, continuy tha
Procans. vart'i'etie predustion {8 not cxﬁectnd of
boys; exécllént problem solving not sxpacted of
girls. But society might banefit oy having all
children develop both these skills to the fullest.

A chapter by Maccoby>

orovides thorough documan=
tation of Cemperamsntal differsnces (uot knowan <o
be innate or a product of social learning) be-
tween boys and girls which are associsted with
inteliectual (rather thse social or emctional)
performance. MNere ws clsarly get into the
teacher's chief function, which is davelopment
of children’s ability to think ressonably,
independently, and ereatively.

Maccoby proposes that optimal fntellectual

parformance comes sbout in childrem when boys arc

less hold and impulsive than the “real" boy, and

21. Maccoby, Xleanor. The Development of Srx

Diffezences, Stanford, Calsif: Stanford University
Preass, 1966. about 230 pp.
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girls less timid and inhibited than the "rezl"
girl. This hypothesis suggests reduction and
m$dif1cation of waxiwun differential treatment
; of the cexes. If maximizing intellectual func-
| tioning is what we are interested in, wa nay
have to revise our ideas as to vhat constitutes
a "proper" sex-roie and what experiences best
contribute to its function.
A eomplication_ia that we are not sure of tho
effects on children of specific tescher behaviors.
Spaulding, as ves mentfoned previously, fouhd
that teachers criticiring boys were more likely
to use a harsh or angry ione, while criticism of
girls wss more often conveyed in a normal tone.
We do not know the effects of these behaviors.
Quite possibiy the harsh tones, intended to '
cause boys to conform, foster in fact a defiamnt,
independent attitude, reinforcing the very |
bahavior the tescher wished to subdue. Assgoc-
ifated with this wmay ba the bolduess and impul-
siveness which Maccoby haz found to be detri~
mental to good thinking in boys.
Our gosl, then, will be to specify tha kinds
of teacher bahaviors that will focus boys' and

girls' interest on intellectusl tasks. The

ERIC
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behaviors may or may not be quite differant for
each sex. ucmu” has found, fcr example, thac
ist grada boys wmade more progress in learning
reading under programmed instruction; giris in
the usual rz=2ing groups under teachsy directioa.
In similar vein, Kagan”’ has the following to
pay: “Thers are strong ssmantic associations be~
tween the dimensions of 'masculinity’ and 'femin-
inity' and specific areas of knowledge for most
adult membdu of western culturs. 7This is an
unfortunate marriage for one would hope that
knowlodge would racain sowe neutrality cmidst
the waxring factions of the mind. Xt way be
possible, howaver, to alter this associational
1ink between domain of knowledge and the sex
roles through modifications in the procedures and
atmosphere in the alementary schools.”
Teachexs as mediatoxs of the culture. In gows
degrae, certainly, slementary teachers must
support the valuss current in the culture in

which they teach., Probably in most instances

the teachers themselvas wish to do this becauss

22, McMeil, John D. op. eit.

23. Kagan, Jerewe. FPersomality amd the Learan-
ing Frocoss. Daedalus 9%: 558; Summar, 1965.
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their cwn values ere similar to those of parents
and the culture in general. Such agraexent leads
to harmony. Now, in what circumstancee does the
elexentary tescher have a unique role, in that

he may or should conacicusly deviats, for a
planned useful purposs, from the mores he sees
around him?

A current axawple is the excitement about the
so-called "culturally deprived" ch{ld. Bis
teacher is zegarded as needing to provide com-
penaatory stinulation to the kinds of stimula-
tion tke ehild raceives in his own home environ-~
went. This 15 for the ultimate good of the child
and of society. The teacher here is taking #n
activa, intervontionist, reconstructivae role
rather than reflecting mores of the child's
surrounding culture. In a wore general sense
vhat changes would we suggest in the desired
outcome of the educational process?

e begin here by suggesting that society
nceds men who carry gome of the "feminine' char-

acteristics of semsitivity to other peecple and

responsivencss to emotion, as well as Zougher
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"masculine™ characteristics. Sceiety also needs

wvounen who ure somevhat tougher i.n' their thinking
processes than they now are, more canfident in
their own sbility to solwve problems, less con-
forming to sociasl pressures. As teachers can con=
tribute by their own sttitudes and beheviors to
the dzvelopuent of these abiliciei end atticudea,
so will society profit.

Or, should we say, "Yive la dif5érence?




